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Abstract

Students in vocational programs must have English writing abilities, following industry standards. Despite this, writing is
a challenging skill. This article examines the voice of vocational students in connection to their English writing
proficiency. Sixty-one students from a private vocational school are involved in the research. This study was designed as
descriptive research. Data on students' voices are collected using a questionnaire and a semi-structured interview.
Additionally, they are evaluated utilizing triangulation techniques. According to the research, the majority of students
continue to struggle with communicating their thoughts in writing. In addition, they struggle to organize their sentences
into paragraphs. Moreover, their knowledge of grammar and vocabulary is weak, as is their understanding of writing
mechanisms. These conditions decrease their motivation to participate in the writing process actively. It is vital because
vocational students should be the source of industrial employment. Therefore, the English teacher is strongly urged to
develop a lesson plan that considers the students' requirements, profiles, and prior writing skills, using need analysis and
diagnostic evaluation. In addition, it is strongly recommended that students engage in collaborative writing through any
medium, including technology, to assist them. In addition, it is crucial to frequently assess the material in light of the
industry's requirements for writing abilities competencies. The concept of differentiated teaching can also be employed
to assist students' distinct development of writing skills.
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INTRODUCTION

English is a global language that substantially
affects how the sector views its employees and
how individuals communicate. Excellent English
communication abilities lead to a more favorable
impression of an individual in a professional
setting. Therefore, the output of vocational senior
high schools (VSHS) should match the
requirements of the working field. Since it is
expanding in specialization, English instruction
in VSHS should emphasize professionalism,
applicability, and specialization [1]. Therefore,
the English vocational teacher must evaluate the

relevant programs at the VSHS based on their
efficiency, effectiveness, accountability, and
capacity to meet industry standards to assist
vocational students in articulating their field-
specific knowledge, skills, and experiences in
English. It should play a crucial role in satisfying
the rising need for skilled workers.

The goal of teaching English in VSHS is to
build the capability of the students to have good
communication competence in interpersonal,
transactional, and functional. They are required
to be able to employ a variety of text that is
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spoken and written. Furthermore, according to
the national standard boards of Indonesia, the
purpose of teaching English at vocational high
schools is to enable the student in reaching their
competencies to develop their communicative
competencies and achieve functional literacy
levels. Moreover, they should be mindful of the
competitiveness with other nations and develop
students’ awareness of language and culture.

English for vocational purposes (EVP)
provides a linguistic description of English in the
context of the vocational sector and analyzes the
use of English in real-world settings. Under the
umbrella of English for specified purposes (ESP),
EVP stresses the language used to prepare
students for participation in professional
contexts. The demand for vocational education
training in Indonesia increased, with EVP being
the primary skill required to compete in the
global market. It becomes essential while
teaching English in vocational subjects and
settings. It also indicates an educational strategy
in which curriculum information is taught in
English [2]. In conclusion, the EVP enables
students to enhance their knowledge and
discipline through English as a medium.

English writing proficiency for vocational
reasons is required of students. It is the mental
activity in which students generate their ideas,
consider how to communicate them, and organize
their thoughts into sentences that can be read. In
addition, writing communicates thoughts, ideas,
and facts in clear and concise language [3]-[5].
Students in VSHS must master the art of good
writing, which is vital for professional success.
They must possess strong writing skills to meet
employment  standards through technical
documents to present accurate facts and
information. Additionally, it can be used for job
hunting and acquisition, creating presentations
and reports, and developing communication
skills, creativity, and exploration, and it is
essential for self-understanding [6], [7].

The stages of the writing process are not
sequential nor arranged sequentially, and many
writers choose a recursive, non-linear manner
since the building of a draft may be interrupted
by additional planning. Revision can result in
reformulation, with  extensive  recycling
occurring during earlier phases [8]. Students
should be familiar with the significant writing
stages, including planning, drafting, revising, and
editing [9], [10]. It creates process-oriented
instruction that influences students' writing

performance and guides them through the various
stages of the writing process.

Writing skills assist students in acquiring
things and adapting to their environments; hence,
they must be able to manage a variety of
scenarios utilizing the proper genre for the
workplace. A genre is a style of productive
writing and speaking skills that facilitates human
interaction, communication, and collaboration.
Moreover, it is an effective pedagogical strategy
in various circumstances because it serves a
crucial instructional purpose: revealing the
restrictions of social context on language use
[11]. Viewing texts as socially placed attempts to
interact with readers is essential to defining a
genre since it goes beyond content, generating
techniques, and grammatical structures. Because
writing is a profession founded on expectations,
the writer must create a text that the reader will
recognize and anticipate. In addition, the reading
process entails making assumptions about the
writer's intentions.

Writing can be seen as an expressive activity
that enables students to successfully express their
ideas and knowledge by organizing their thoughts
into good sentences and writing forms. This
enables writing to be viewed as an activity that
enables students to express their ideas and
knowledge successfully. In addition, writing skill
indicators include content, organization,
grammar, vocabulary, and mechanism [12].
However, writing is a complex process and one
of the most challenging skills for second and
foreign-language learners to acquire, as it
demands mastery of numerous linguistic,
cognitive, and social abilities [13], [14]. In
addition, the students have difficulty formulating
and organizing ideas and transforming them into
understandable text. Moreover, the absence of
vocabulary mastery, word order, and paragraph
development skills among VSHS students
contributes to their lack of enthusiasm for writing
courses. As a result, students have not met the
objective, which includes the work requirement.
Despite this, many VSHS students find it
challenging to learn to write, particularly in EFL
situations with minimal exposure to authentic
English usage [15]. Therefore, inadequate
English writing skills are typically the leading
cause of employment failure following
graduation from VSHS.

Studies about writing skills in English as
vocational purposes have been well-investigated
almost in a few decades. Chantoem and
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Rattanavich found that some Thai educators have
highlighted two primary causes of inadequate
English learning in Thai vocational institutions.
First, due to their concerns over grammar, most
Thai vocational students seek to learn English but
do not use it frequently in daily life. In addition,
students have minimal time outside of class to
practice English [16]. In addition, Ratnaningsih
and Azizah [17] found that most students at a
State Vocational High School in Jakarta were
unaware of the errors in their writing and did not
always know the appropriate word choice for
constructing their sentences. This was one of the
findings of their research. As a result, they
consistently committed these writing errors,
which appeared to have become a habit.

Other research conducted by Yolanda,
Ngadiso, and Sumardi [18] revealed that the
Vocational High School attempts to strengthen
the students' specific language abilities to the
requirements of the target industry. The learning
objectives are for students can handle and
compose letters, documents, and reports. So, high
writing competency is needed to develop a solid
relationship based on an effective and efficient
transmission of information. However, the
students discover a significant number of
challenges in learning to write, and as a result,
writing is regarded as the most challenging ability
to acquire among them. Another study that
Rovikasari, Suparno, and Supri [19] conducted
concluded that teaching writing, particularly in
vocational institutions, motivates students to
generate written work such as reports, cover
letters, resumes, and other similar documents. In
addition, students can use the writing skills they
develop in vocational school to advance their
profession. For instance, students can study how
to compose actual letters, simple instructions for
specific procedures, and how to fill out basic
forms. However, writing is problematic since it
demands reflection, experience, and
perseverance to complete successfully.

Based on the preceding description, the title
of this study is, “Dealing with English Writing
Skills:  Through the Eyes of Vocational
Students”. As a result, this study aims to analyze
the perspectives of vocational students regarding
English writing skills. Hereby, the research
question could be interpreted as follow, what are
VSHS students’ perceptions regarding writing
skills in VVocational School?

RESEARCH METHOD

This study aimed to investigate the opinions and
experiences of vocational students concerning
their views of English writing skills. Sixty-one
students from a private vocational school are
involved in the research. This research aimed to
gather descriptive information through a
questionnaire and a semi-structured interview as
the data collection methods. Data from real life
situations of wvocational students’ perceptions
related to writing skills was collected, described,
and analyze.

Students were given the questionnaire to
gauge their perceptions of their writing abilities.
Thus, it is possible to get reliable data from them.
In addition, each participant completed the
questionnaire in class under the supervision of
their teacher. The responses of each student to
each question were determined by analyzing the
data obtained from the questionnaire after filling
it out.

The interview was also conducted with three
respondents (N=two female and one male). The
interview guide included a variety of questioning
subjects. The subjects were connected to the
students' voices related to writing skills.
Interviews are a method for professional
development in which student examine the reality
through the lens of their narratives [20]. The
interview, which was only partially organized,
was used to investigate the participants' thoughts,
feelings, and beliefs concerning a particular
matter [21]. After that, the information was
analyzed, the findings were discussed, and the
literature was used to support the findings. Then,
finally, some recommendations were made. The
findings are displayed right following the
question.

RESULT AND DISCUSSION
This study explores the perceptions of vocational
students regarding their English writing skills
along the dimensions of content, organization,
grammar, vocabulary, and mechanism. The
findings of the inquiry based on questionnaires
are detailed in Table 1.

A vocational school's students' perspectives
on writing abilities are presented in Table 1.
Students generally disagree with eleven positive
claims. In the content dimension, there are three
statements; however, 75%, or 46 students,
indicated that generating and elaborating
thoughts is challenging. In addition, 69% of the
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students, or 42 people, reported having difficulty
organizing their writing based on the structure of
the composition. Regarding grammatical
competency, 70%, or 43 students, say that
structuring their work with the correct
grammatical features is difficult. In addition,
62% of students, or 38 individuals, struggle to
articulate their thoughts using the appropriate
terminology. In addition, 49% of students, or 30
individuals, reported that they struggle to use

punctuation, spelling, and capitalization in a
manner that does not diminish the meaning.

Three students, two females and one male,
are interviewed using purposeful sampling to
complement the questionnaire results. In
addition, a semi-structured interview script that
was based on writing skills indicators was
developed. These indicators included content,
organization, grammar, vocabulary, and
mechanism.

Table 1. Students” insights related to writing skills in vocational school

: . SA A DA SDA
Dimensions No Statements @) (%) (%) (%)
Content 1 I can generate ideas and elaborate on them. 0 3 7% 21
2 | can develop and organize the ideas. 3 5 61 31
3 | perform my critical thinking and creativity. 10 3 44 43
Organization 4 | can develop sentences into paragraphs. 15 21 36 28
5 Ican organize my writing based on its’ structure. 5 8 69 18
6 | can build sentence structure and word order. 7 36 44 13
Grammar 7 | can organize my writing using the appropriate 0 5 70 25

grammatical features.

Vocabulary 8

9 | can read back what is written.

| can express my ideas in writing using the right words. 11 8 62 18

13 21 34 31

Mechanism 10 I can compose correctly spelled words. 10 20 30 41
11 I employ correct punctuation, spelling, and 15 15 49 21
capitalization that does not diminish the meaning.
Content picture [24]-[26], Instagram [27], [28],

In the language skills, students should know that
the content having a particular role since it is
impossible performing the language skills
without having any content, including in writing
skills. Content is a message which presents the
ideas of thought that should be readable and
meaningful. However, the students found that
presenting and developing a content is
challenging based on the interview results on the
Excerpt 1.

The first excerpt described the struggle of the
students to generate writing content. They have
difficulty understanding how to produce and
develop ideas. Nonetheless, in terms of writing
skills, students must not only apply their
knowledge of the writing process (i.e., planning,
drafting, revising, and editing) but also their
knowledge of the topic they are writing about
[22]. In addition to this, writing is a process that
allows students to investigate their thoughts and
ideas while also making them visible [23], it is
crucial to offer students any teaching tools that
will aid them in examining the ideas presented in
the writing's content. It can be done through

storyboard [29], [30], and many more. However,
ensuring that the tool aligns with the student's
needs and profile is crucial.

In addition, it is difficult for students to
acquire the content because they tend to find it
independently, depending on the teacher's
instructions. Therefore, the teacher must conduct
a collaborative prewriting activity in order to
generate ideas for the students. The prewriting
activity can be conducted using any engaging
instructional techniques. It may involve question
and answer sessions, brainstorming, mind-
mapping, brainwriting, Etc [31]-[33]. The first
step in the writing process is called prewriting,
whose purpose is to generate and clarify ideas.
The students must develop their concepts as the
writing's content.

To further assist students in the generation of
ideas and the exploration of those ideas, it is
possible to use a method known as Content and
Language Integrated Learning (CLIL). It refers to
the study of another subject or topic through the
medium of a foreign language. It is also the study
of a foreign language through the study of a
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content-based subject. In addition, it mixes L2
language instruction  with  subject-based
instruction. The content relates to students'
subject knowledge in class and their non-subject

interests [34], [35]. CLIL promotes second
language acquisition through collaboration,
authentic resources, and effective
communication.

Excerpt 1

R:

“I am sure that writing is a challenging skill. When the teacher asks me to write, | am confused.
I have difficulty grasping the concept. | am unsure of what I must write. Therefore, | never
participate in writing-related activities. However, | force myself to create sentences when I am
uncertain of their correctness.”

R>  “l began writing; | had no idea what to write, but I continued. When | experience writer's block,
| try to visualize anything that can help me write. Having an image as an idea is simple, but |
struggle to convey it in words. Occasionally, | lack confidence when the teacher orders me to
write. | prefer speaking to writing because mistakes are still permitted when speaking. It is
unacceptable to make mistakes in written work.”

Rs

“I do not know how to demonstrate critical thinking and creativity in written form. The themes
expressed in my writing are ones that 1 am unsure of and investigating more. | believe | can
compose sentences, but | am uncertain about my ability to develop them into paragraphs. As a
result, | am incapable of developing and crafting the written content offered.”

(Interview transcript. Respondent 1, 2 and 3 translated by the author)

Organization

The organization is the second component of
writing skills. It pertains to how ideas are
expressed, how paragraphs and sentences are
written, and determining how well writers
understand and present concepts. Students have

difficulty developing their capacity to create
appropriate sentence structures. It is an act of
rhetoric that conveys the cognitive framework
that the students have. Excerpt 2 describes the
student's insights regarding the organization.

Excerpt 2

R1

R,

R

“| think that organizing writing is how | have to construct a sentence reasonably, but | realize
that it is more than that. It is challenging since | have to develop sentences in paragraphs,
including ensuring word order. In addition, it is like presenting my ideas in writing with the
correct structure to make them readable. | get confused when | have to develop the sentence into
paragraphs. | am afraid my writing is not understandable.”

“l cannot organize writing based on the type of material and its intended function. When my
teacher requested me to create a descriptive or a narrative text, | continued writing without
considering the type of text. | remember that with descriptive writing, | describe something,
whereas, in narrative writing, | relate an event. My teacher only requested me to write by
providing a topic without instructing me on how to organize my essay. My teacher occasionally
clarifies the distinctions between text types, but | am still confused. So, | believe there is no
distinction between written and written forms.”

“When | must write, | adhere to my teacher's instructions. I continue to build a paragraph, but it
is not easy. It is hard to organize a thought into paragraphs. | continue to read my writing to
comprehend and improve it. When | am confused, | continue crafting a sentence by ensuring that
the subject and predicate are present. My sentence is simple.”

(Interview transcript. Respondent 1, 2 and 3 translated by the author)

Excerpt 2 shows that most students face
difficulties in dealing with writing organization.
It relates to the type of writing. The student's
inability to differentiate between topic and
concluding phrases, failure to construct a
paragraph effectively, and failure to focus on a
single idea in their paragraphs were all problems

with their sentence structure and paragraph
organization, which were also important issues.
Teachers' pedagogy and feedback considerably
impact the paragraph organization of students'
English language writing to address the issue
[36]. Students cannot compose well-organized
and creative paragraphs because their teachers
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employ a teacher-centered educational style and
provide minimal feedback for enhancing
students' writing skills [37], [38]. It is a
requirement to implement students centered
teaching activities since writing is a process. In
addition, the Genre-based approach (GBA),
which is capable of being utilized since it
concentrates on the generic structure of the text
throughout the stage of modeling text (MoT), can
be utilized [39], [40]. Teachers provide students
with examples of texts to examine the social
function, generic structures, and language
features during the MoT stage. In addition, it
introduces students to the particulars of the text's
generic structure [41]. Therefore, students will
have a better understanding of the structure of the
text and will be able to copy it into their work. In

Excerpt 3

addition, teachers need access to various texts
that can be used as models.

Grammar

The rules and practices that control how writers
communicate through the use of words are
referred to as grammar. These rules and practices
include morphological, structural, and formation
rules, as well as word roots, prefixes, and
morphemes. The development of links and
connections between linguistic choices and their
meanings can be facilitated by combining
grammar and writing instruction. Grammar is a
tool for constructing meaning [42]. However, the
results of the interviews indicate that dealing with
grammar in writing is difficult. The third Excerpt
describes the students' perspectives on grammar
as a component of writing skills.

Ri  “I face issues in dealing with grammatical aspects. | realize that grammar is not only about the
tenses but more. | do not know whether the grammar in my writing text is correct or not since

the score did not highlight my error.”

R, “l am confused by the grammatical features. | attempt to apply grammar rules despite my lack
of knowledge of their accuracy. | occasionally use Google Translate to translate sentences.
Without considering the grammar, | replicate the sentences.”

Rs  “When composing a sentence, | consider the tenses, article, preposition, pronoun, Etc. However,
I have trouble using the correct grammatical rule. Therefore, | frequently ignore the guideline
and continue to write English words. However, when | consider grammatical features, | cannot
write due to my confusion and fear of committing errors.”

(Interview transcript. Respondent 1, 2 and 3 translated by the author)

The results of the interviews indicate that
students struggle with grammar patterns when
writing. In addition, they are unsuccessful
because they lack sufficient grammar
understanding. It may also be due to the teacher's
lack of feedback, as there is no opportunity to
assess students' blunders to identify their
weaknesses systematically. In addition, dealing
with grammar in connection with writing may be
perceived as time-consuming, so students do not
receive sufficient education on grammar points
[43]. Since writing courses and grammar-based
assignments discourage students from attending
class, imaginative grammar instruction and
proper writing techniques are essential for
attracting students. Technology-based learning
processes may be utilized through the learning
management  system Edmodo, PBworks,
Schoology, and many more. In addition, it is
advised that collaborative writing be included as
the interaction between students throughout the

entire writing process, including brainstorming,
drafting, and revising.

Since grammar is thus considered a resource
for constructing meaning in written texts,
students should make grammatical choices to
create meaning. Therefore, it is crucial to help
them recognize the connection between grammar
and writing and to view grammar as a resource
for creating meaning they may rely upon when
making linguistic decisions for their writing. In
addition, there should be a greater awareness of
the necessity of grammatical topic expertise
among teachers in order to provide efficient
grammar education in writing instruction [44].

Vocabulary

Students are expected to demonstrate mastery of
a component of writing skills known as
vocabulary. If they have an extensive vocabulary,
they will be able to produce sentences that are
more interesting to read and will be able to avoid
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using the exact words multiple times inside the
same sentence or paragraph. In addition, the skill
of being able to vary one's terminology and use a
variety of phrases can result in a sentence or
paragraph that is more engaging and easier to

Excerpt 4

understand, making it more delightful to read.
The Excerpt 4 describes the opinions held by the
students regarding the problem of vocabulary
mastery in the writing process.

R:

R>

R

“When | find the word above my understanding, | turn to Google Translate and dictionaries. It
is much more convenient for me to compose my article in Indonesian and then use google
translate to convert it into English. For me, this works better. The majority of English vocabulary
is difficult for me to memorize. On the other hand, one of the ways | increase my knowledge of
English vocabulary is by listening to English music. The act of writing, | believe, is beneficial
to me.”

“l am aware that having a solid mastery of my vocabulary helps me when I am writing sentences.
However, the words are occasionally misspelled when | write due to my carelessness. When
unsure of a word's meaning, | will consult my friends. On the other hand, I translate through my
gadget and Google Translate. On my smartphone, | also have a dictionary of the English
language.”

“I am unable to write since | have a restricted vocabulary in English. | have also concluded that
vocabulary is connected to grammar or structure because if | continue to write using the primary
form of vocabulary, it will not be correct. The difficulty of the task limits my efforts to improve
my vocabulary. | do not read written English since |1 am too lazy to do so, but | enjoy watching

English movies. | hope that it will assist me in expanding my vocabulary.”
(Interview transcript. Respondent 1, 2 and 3 translated by the author).

The student's writing skill is affected by their
vocabulary knowledge. There is a relationship
between the number of students' receptive
vocabulary and their English as a Foreign
Language (EFL) ability in reading, writing,
listening, and speaking, particularly in word
knowledge and the four abilities [45]. Since
writing skills rely significantly on vocabulary, it
is necessary to enhance vocabulary through
different activities that provide students with
meaningful opportunities to practice new terms
utilizing any learning tool, such as Duolingo.
Facebook can also create monolingual groups,
share content, engage with students and teachers,
and manage other technological equipment [46].
Further, classroom vocabulary games such as
checkerboard, vocabulary bingo, Pictionary,
charades, and many more can be applied,
including adventure video games and other
digital-based vocabulary games [47], [48]. It will
boost the students’ motivation and interest in
increasing their vocabulary mastery. However, it
is also essential to consider the learning goal and
the student's profile.

Mechanism

Compositional writing mechanisms are the rules
that regulate the technical components of writing,
such as spelling, punctuation, capitalization, and

abbreviations. Examples of compositional
writing mechanisms include abbreviations,
punctuation, and periods. As a writing
mechanism, punctuation is one of the key
elements of writing. Therefore, proper
punctuation usage is an essential ability. The fifth
Excerpt describes the students' perspectives on
the mechanism, including their use of
punctuation.

Students are expected to perform well and
produce well-written papers. They must also
consider other ground principles and writing
components, such as comprehending the writing
mechanism. The reader judges the quality of what
is written based not only on the content and
language but also on the use of punctuation, such
as capital letters, commas, periods, sentence and
paragraph boundaries, Etc [49]. Punctuation is,
therefore, one of the essential features of written
English, although it is regarded the least
seriously.

According to Excerpt 5, most students
struggle in handling writing mechanisms.
However, they can handle the mechanism by
using Grammarly. Nonetheless, the teacher must
assess the student's comprehension of proper
writing mechanisms, such as punctuation marks.
In addition, teachers are required to employ
various methods, such as discussion methods,
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and to teach the subject in sentence and paragraph
form. Then, teachers and students must view
punctuation as an integral aspect of writing and
employ it effectively. Lastly, the teacher should
have immediately corrected the students' misuse
of punctuation by providing immediate feedback

Excerpt 5

[50]. Since writing is a process, students must
focus on the writing mechanism in addition to the
content, grammar, vocabulary, and organization.
Collaborative writing is also a strategy to reduce
the occurrence of improper application of writing
mechanisms.

Ri1  “When writing, | am concerned about punctuation. Nevertheless, | sometimes become confused.
Additionally, | use Grammarly to verify the punctuation.”

R, “For example, when | desire to highlight a statement, | am aware that | should consider the
appropriate punctuation when writing. | understand that the writing mechanism brings accuracy
and clarity to writing. However, | lack a thorough comprehension of the English writing system,
as | utilize the same concept when writing in Indonesia.”

Rs  “In English classes, | never studied or discussed writing mechanisms. | am aware of its
importance, yet | do not doubt that my peers struggle with applying the proper writing

mechanism.”

(Interview transcript. Respondent 1, 2 and 3 translated by the author)

CONCLUSION
This study investigates vocational students'
perceptions of their English writing skills in
terms of content, organization, grammar,
vocabulary, and mechanism. According to the
data, most students continue to confront obstacles
while employing their writing skills for
vocational purposes. It is challenging to generate
and develop the idea. In addition, they struggle
with the structure and grammar of writing and the
writing process. Their shortcoming demotivates
them from participating in the process.
Moreover, many are unaware that writing is a
process requiring planning, drafting, revising,
and editing. The majority of students have only
experience with personal writing. They have
never collaborated on a writing project. In
addition, they lack knowledge of the text's
generic structure, particularly its grammatical
features. Therefore, it is essential to do a needs
analysis before developing a lesson plan,
instructional material, and teaching procedure.
Recommendations include applying the English
learning process through authentic materials

REFERENCES

emphasizing a real-world environment based on
the required content and contexts. GBA and
CLIL are applicable since they emphasize writing
products by addressing the text's purpose and
integrating the contexts.

Writing skills for vocational purposes aims to
prepare the students being part of the industrial
field focus on communicative competence. They
are expected to communicate in written based on
the expertise.

This study's only focus was on writing skills
for vocational purposes and students' perceptions,
which is a limitation. Further research can
examine English listening, speaking, reading, and
writing skills for vocational purposes. In
addition, English for specific purposes can
incorporate the concept of differentiated
instruction through designing English courses for
vocational purposes.

ACKNOWLEDGMENT
We thank to everyone who provided insight and
expertise that greatly assisted the research.

[1] F. Xiujuan, “Challenges and Opportunities for Vocational College English Teaching in the
Context of MOOC,” High. Educ. Soc. Sci., vol. 10, no. 3, pp. 1-4, 2016.

[2] C. Dalton-Puffer, “Content-and-Language Integrated Learning: From Practice to Principles?,”
Annu. Rev. Appl. Linguist., vol. 31, pp. 182-204, Mar. 2011.

[3] G. H. Sincer, “Inquiring What to Teach and How to Teach in EVP Classes: A General Overview
on English Teaching for Vocational Purposes in Turkey,” Int. J. Curric. Instr., vol. 9, no. 2, pp.

39-48, 2017.



Siregar et al., Dealing with english writing skills: Through ... 26

[4]

[5]
¥
(8]
(9]
[10]
[11]
[12]
[13]
[14]

[19]

[16]

[17]

[18]

[19]

[20]

[21]

[22]
[23]

[24]

[25]

[26]

U. Salma, “Problems and practical needs of writing skill in EFL context: An analysis of Iranian
students of Aligarh Muslim University,” IOSR J. Humanit. Soc. Sci., vol. 20, no. 11, pp. 74-76,
2015.

A. Nassi and A. Nasser, “Teaching the writing skill to Yemeni EFL learners: The importance and
challenge,” South-Asian J. Multidiscip. Stud., vol. 3, no. 6, pp. 191-203, 2016.

D. Nunan, Practical English language teaching. Singapore: McGraw-Hill Companies, Inc., 2003.
J. Garcia Laborda and M. F. Litzler, “English for Business: Student Responses to Language
Learning through Social Networking Tools,” J. English Specif. Purp. Tert. Lev., vol. 5, no. 1, pp.
91-107, 2017.

S. D. Krashen, Writing, research, theory, and applications. New York: Pergamon Institute of
English, 1984.

K. Barkaoui, “Teaching writing to second language learners: Insights from theory and research,”
TESL Report., vol. 40, no. 1, pp. 35-48, 2007.

J. C. Richards, J. C. Richards, and W. A. Renandya, Methodology in language teaching: An
anthology of current practice. Cambridge: Cambridge University Press, 2002.

K. Hyland, “Genre and academic writing in the disciplines,” Lang. Teach., vol. 41, no. 4, pp. 543—
562, 2008.

H. D. Brown, Strategies for success; A practical guide to learning English. Longman: Pearson
Education Company, 2002.

I. A. H. Al Badi, “Academic writing difficulties of ESL learners,” in The 2015 WEI International
Academic Conference Proceedings, 2015, pp. 65-78.

M. Solhi and I. Eginli, “The effect of recorded oral feedback on EFL learners’ writing,” J. Lang.
Linguist. Stud., vol. 16, no. 1, pp. 1-13, Mar. 2020.

A. Yundayani, D. Kardijan, and R. D. Apriliani, “The impact of PBWORKS application on
vocational students’collaborative writing skill,” J. Cakrawala Pendidik., vol. 39, no. 3, pp. 694—
704, Oct. 2020.

R. Chantoem and S. Rattanavich, “Just-In-Time Teaching Techniques through Web Technologies
for Vocational Students’ Reading and Writing Abilities,” English Lang. Teach., vol. 9, no. 1, pp.
65-76, Dec. 2015.

S. Ratnaningsih and A. Azizah, “Error Analysis in the Descriptive Text Writing of Vocational
High School Students,” Din. lImu, vol. 19, no. 1, pp. 175-186, 2019.

I. Yolanda, N. Ngadiso, and S. Sumardi, “Writing material for office administration study
program in vocational high school: Students’ need analysis,” J. English Educ., vol. 3, no. 2, pp.
89-99, Dec. 2018.

M. Rovikasari, S. Suparno, and S. Supriyadi, “An analysis of EFL teachers ’ beliefs about
teaching,” in English Language and Literature International Conference (ELLIC) Proceedings,
2019, vol. 3, pp. 146-154.

H. P. Widodo, “Methodological considerations in interview data transcription,” Int. J. Innov.
English Lang. Teach. Res., vol. 3, no. 1, pp. 101-107, 2014.

M. DeJonckheere and L. M. Vaughn, “Semistructured interviewing in primary care research: a
balance of relationship and rigour,” Fam. Med. Community Heal., vol. 7, no. 2, p. e€000057, Mar.
2019.

O. A. Jamoom, “EFL Students’ needs for Improving their writing skills,” Sch Int J Linguist Lit,
vol. 4, no. 4, pp. 106-111, 2021.

A. V. Batalla and P. V Vera, “Difficulties in English writing skills of sophomore college
students,” Asian EFL J. Res. Artic., vol. 2, no. 50, p. 232, 2019.

N. W. P. Tarigan, E. E. Panjaitan, P. Simbolon, and J. F. Damanik, “Improving Students’ Writing
Skills by Using Pictures and Picture Method at Junior High School,” IDEAS J. English Lang.
Teach. Learn. Linguist. Lit., vol. 9, no. 2, pp. 749-767, Dec. 2021.

V. L. C. Sihombing and P. D. Iswara, “Effects of Project Based Learning Model Assisted by
Picture Media on Advertising Text Writing Skills,” in International Conference on Elementary
Education, 2022, pp. 874-882.

A. A. Muchtar, A. Rahmat, and H. Herlina, “Improving Students’ Narrative Text Writing Ability
Through The Picture and Picture Learning Model,” Indones. Lang. Educ. Lit., vol. 6, no. 1, pp.



Siregar et al., Dealing with english writing skills: Through ... 27

[27]

[28]

[29]

[30]

(31]

[32]

[33]

[34]

[35]

[36]
[37]

(38]

[39]

[40]
[41]
[42]
[43]

[44]

[45]

[46]

[47]

139-149, Dec. 2020.

L. A. Shafie and R. Mahadi, “Instagram as a Digital Tool to Enhance Students > Writing Skills,”
J. Commun. Sci. Ing., vol. 1, no. 1, pp. 35-42, 2019.

I. B. Sallamah and A. H. As Sabiq, “Does Instagram as Learning Media Affect Students’ Writing
Skill on Recount Text?: An Experimental Research,” REiLA J. Res. Innov. Lang., vol. 2, no. 3,
pp. 126-133, Dec. 2020.

H. Abuzaid, “The Impact of Using Storyboards on Improving Reading skills of Third-Grade
Students with Reading Disabilities in Jordanian Context,” Int. J. Learn. Teach. Educ. Res., vol.
19, no. 1, pp. 172-187, 2020.

E. P. Basuki and T. Saputri, “Teaching Writing Narratives Online by Using Storyboard Technique
During the Lockdown period of the Virus Covid-19 Outbreak,” IDEAS J. English Lang. Teach.
Learn. Linguist. Lit., vol. 8, no. 2, pp. 554-560, 2020.

S. Yulianti, S. Nuraeni, and A. Parmawati, “Improving students’ writing skill using Brainswriting
strategy,” Proj. (Professional J. English Educ., vol. 2, no. 5, pp. 714-721, 2019.

F. H. Algasham and A. A. M. H. Al-Ahdal, “Effectiveness of mind-mapping as a digital
brainstorming technique in enhancing attitudes of Saudi EFL learners to writing skills,” J. Lang.
Linguist. Stud., vol. 17, no. 2, pp. 1141-1156, 2022.

N. K. H. Lastari and P. R. T. A. K. Hadi, “The use of mind mapping to improve writing skill of
the eighth grade students of junior high school,” J. Appl. Stud. Lang., vol. 2, no. 2, pp. 144-150,
2018.

D. Lasagabaster and A. Doiz, “A Longitudinal Study on the Impact of CLIL on Affective
Factors,” Appl. Linguist., vol. 38, no. 5, pp. 688712, Nov. 2015.

H. Rong and S. M. Nair, “Analyzing Students > Motivation in Learning Business English Writing
Skills by Utilizing CLIL Method in China,” Int. J. Arts Humanit. Soc. Sci. Stud., vol. 6, no. 11,
pp. 42-53, 2021.

A. Rastgou, N. Storch, and U. Knoch, “The effect of sustained teacher feedback on CAF, content
and organization in EFL writing,” Iran. J. Lang. Teach. Res., vol. 8, no. 2, pp. 41-61, 2020.

Ni. Rif’ah, “Difficulties faced by the eleventh grade students in developing the generic structure
of procedure text at SMKN 1 Jenangan Ponorogo,” IAIN Ponorogo, 2021.

K. A. Siddiqui, “Analyzing Factors Influencing the Paragraph Organization in English Language
Writing of Intermediate Students,” Int. J. Teach. Learn. High. Educ., vol. 32, no. 1, pp. 99-106,
2020.

G. Almacioglu and Z. Okan, “Genre-Based Approach to Writing Instruction for Students at an
English Language and Literature Department,” Eurasian J. Appl. Linguist., vol. 4, no. 1, pp. 71—
100, Mar. 2018.

K. Uzun, “The Effects of Genre-Based Instruction and Genre-Focused Feedback on L2 Writing
Performance,” Read. Writ. Q., vol. 36, no. 5, pp. 438-461, 2019.

K. Hyland, “Genre pedagogy: Language, literacy and L2 writing instruction,” J. Second Lang.
Writ., vol. 16, no. 3, pp. 148-164, Sep. 2007.

C. A. Xavier, H. M. Hong, and W. A. Renandya, “Grammar in Writing: Teachers’ Reflections,”
PASAA J. Lang. Teach. Learn. Thail., vol. 60, pp. 199-221, 2020.

J. C. Richards and R. Reppen, “Towards a Pedagogy of Grammar Instruction,” RELC J., vol. 45,
no. 1, pp. 5-25, Apr. 2014.

K. Arshya, M. Mahshid, S. Tahami, and G. R. Parvizi, “Improving Grammar and Writing Skills
of Iranian EFL Learners Through Portfolio Assessment,” Stud. Lit. Lang., vol. 18, no. 3, pp. 48—
60, 2019.

I. Miralpeix and C. Mufioz, “Receptive vocabulary size and its relationship to EFL language
skills,” Int. Rev. Appl. Linguist. Lang. Teach., vol. 56, no. 1, pp. 1-24, Feb. 2018.

M. F. Al-tamimi, A. H. Al-khawaldeh, and H. 1. Mohammad, “The effect of using facebook on
improving English language writing skills and vocabulary enrichment among University of
Jordan sophomore students,” J. Soc. Sci., vol. 7, no. 3, pp. 187-214, 2018.

H. J. H. Chen, H. L. Hsu, Z. H. Chen, and A. G. Todd, “Investigating the Impact of Integrating
Vocabulary Exercises Into an Adventure Video Game on Second Vocabulary Learning,” J. Educ.
Comput. Res., vol. 59, no. 2, pp. 318-341, 2020.



Siregar et al., Dealing with english writing skills: Through ... 28

[48] Y. Shabaneh and M. Farrah, “The effect of games on vocabulary retention,” Indones. J. Learn.
Instr., vol. 2, no. 01, pp. 79-90, Mar. 2019.

[49] J. Harmer, How to teach writing. United Kingdom: Longman, 2004.

[50] W. H. Geisa, “Improving the problems of using punctuation marks in paragraph writing skills:
The case of first year Sociology department students at Dambi Dollo University,” J. Posit. Sch.
Psychol., vol. 6, no. 3, pp. 10013-10021, 2022.



